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Spanish in Australia

117.498 people in Australia speak Spanishas a L1 (0.5% ofthe
population) (ABSQuickstats 2011).
Spanishis taught at

u 265 pre-university establishments (~16,000 students) (MECD 2012:5859).
u 20/39 Australian universities (MECD 2012: 60).

Growth language at university (MECD 2012: 61).

Part of the second block of languagesfor the New National
Curriculum for pre-university studies. Development for the National
Curriculum : Languagespolicy (January 2011 - ACARA)



The situation of pronunciation teaching and

u Neglected area

u (Aurrecoechea 2002; Elliott 2003; Llisterri 2003; Morin 2007; Us6 2009;
MacDonald2002; Derwing and Munro 2005; Celce-Murcia et al. 2010).

u OLearnersé tend to consider pronunciation instruction asvery
beneficial 0

u (Barrera 2004: 12; Lord 2005: 565; Steed and Delicado Cantero 2014b).

Teachers agree, but have other difficulties (Delicado Cantero and Steed
2014Db)

u Lack of appropriate materials.




Some knowrbbstacles for Spanish

Aurrecoechea (2002); Poch (2004); Uso (2009); Orta (2009), Delicado Cantero and Stee
(2014 b):

1. Misconceptions:

1. Spani sh pronunciation iIis Oeasyb?d

2. Prioritisation of grammar and vocabulary.

3. Pronunciation is spelling, reading, not suprasegmentals

4. Teaching pronunciation needs phonetics.

5. Pronunciation is learned just by speaking, not explicit teaching

6. Pronunciation is learned best visiting a Spanish-speaking country or with native speakers .
2. Lack of:

1. Materials.

2. Integration in the curriculum.

3. Fear of frustration .




Error classification

1. Soundsnot occurring in either L1 or L2

2. Contrasting phonemesin one language are allophones in the other
3. Distributional differences (position or combinations)

4. Slight differences in articulation

5. Suprasegmental differences drhythm, stress and intonation

(SeeMellado 2012 32-33)




Goals

u Intelligibility and comprehensibility ( Derwing and Munro 2005: 385)

Comprensibilty: o0 The extent to which a |istener a
Il ntelligibility: OA |isteneros perception o

No to nativism: the main goal is not to be sound exactly like a native.

u Mellado (2012: 19) (see Underhill 1994; Chun 2002):

ouna produccion sonora inteligible , dentro de lo correcto (con valores escalares y no
absolutos), proxima a la de una variedad nativa, socialmente aceptable y tolerada sin
dificultad por parte de los interlocutores nativoso .

ocoan intelligible oral production, within th
absolute values), close to a native variety, socially acceptable and tolerated without

di fficulty by native interlocutorsdé [My tra



Assessment

PHONOLOGICAL CONTROL

c2 AsCl

C1 | Can vary intonation and place sentence stress correctly in order to express finer shades of meaning.

B2 | Has acquired a clear, natural, pronunciation and intonation.

B1 | Pronunciation is clearly intelligible even if a foreign accent is sometimes evident and occasional
mispronunciations occur.

A2 | Pronunciation is generally clear enough to be understood despite a noticeable foreign accent, but
comversational partners will need to ask for repetition from time to time.

Al | Pronunciation of a very limited repertoire of learnt words and phrases can be understood with some

effort by native speakers used to dealing with speakers of his/her language group.

Users of the Framework may wish to consider and where appropriate state:

what new phonological skills are required of the learner;
what is the relative importance of sounds and prosody;
whether phonetic accuracy and fluency are an early learning objective or developed as a

longer term objective.
CEFRp. 117



http://cvc.cervantes.es/ensenanza/biblioteca_ele/marco/cap_05_05.htm
http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
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L2 Spanish in Australia by the book  [lamsted @ oo
The problem:
1) Spanish in Australio: While Spanish teaching in the United States is a well-established Approaching a solution:
field, it is stll maturing in Australia. Due to the absence of materials aimed at the This stdy reviews five well-known textbooks for promunciation courses in order to measure the appropriate-
Anstralian English-speaking market, problems arise immediately addressing L2 Spanish ness o the Ausiralian university classroom comtext (Dot their guality?). We focus on two main aspects:
pronundation in a pronunciation course, as the models anjd examples are aimed at an 1. FPhonological and phonetic content (segmental and suprasesmental);
audience with a different langnage backeground. 2 Level appropriateness for Anstralian university learners of Spanish.
2) The role of prosody: Prosodic information is not always present in the textbooks as Results:
thoroughly as current research (e.g, Gil 2007, 2012) deems necessary for appropriate L2 1. Coverageis good in most segmental aspects but is insufficient in suprasegmentals. The use of US English
proficiency and comprehensibilite as model creates issues.
Steed and 2 Difference in backsround - Australian students would benefit from a less technical texthool.
Delicado
Cantero
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Almast all cover intonation and lexcal stress to a o Assumed knowd of Spanish is
Maost important difficult consonants are coverad, degree, but not all in detail. Australian students wmm Mwﬁmﬂm
mptsﬂlahlemdafrj.lmputanﬂwm!mnm have less exposure to Spanish, so they need more Australian students without specifie stdents, who have a shorter major
covered, except fe/ as [3] (from /r/ deletion]. Omly specific instruction, particularly on linswistic instruction than North American smdents, or
some comparison of diphthong realizations are [re)syllabification, synalepha/symaereses, rhythm, Varying levels of American focus in textiook is not in-depth enough.
R == examples.

Gil Fernandez, Juana. 2007. Fonética pora profesores de espafol: De la teoria o lg practico. Madrid: ArcofLibros.
Australian Gil, Juana (ed.) 2012. Aproximacion @ lg ensenanzg de lg pronunciocion en el gulg de espanol. Madrid: Edinumen. = |AMES COOK
Mational Guitart, Jorge M. 2004, Sonido y Sentido: Teona y practica de kg prenunciacion del espanol. Washington DC: Georgetown University Press. "-?; LUNIVERSITY
R ‘ﬁ University Morgan, Terrell. 2010. Sonidos en contexto: Ung introduccion a ke fonética del espansl con espedial referencia @ la vida real. Mew Haven, CT: Yale University Press. RUSTRALIA
Pineras, Carlos-Eduardo. 2008. Estructura de los sonidos del esponiol. Upper Saddle River, MJ: Prentice Hall.

schwegler, Armin et al. 2010. Fonética y fonologia espanolas, Hoboken, N Wilsy.

stokes, Jeffrey D. 2005. jQué bien suenal: Mastering Sponish Phonetics and Phonslogy. Boston, BA: Houghton BATFin.
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See Steed and Delicado Cantero (2014a)




Pedagogical Content Knowledge (PCK)

Knowledge of
content

ldeal teaching
Knowledge
of
pedagogy
Shulman (1986




Context

u Thematic course, monographic
u Sounds of Spanish
u 3 contact hours per week

u Open to students with at least 3 semesters of Spanish
(Continuing Spanish | at ANU)

u Materials for Australian students

u Previous analysis of AUS English to find negative transfer
US English); different types of errors, with different effe
intelligibility




Resources for creation and development of
teaching materials for Spanish

~ !
= Centro Virtual Cervantes I |

| Inicio | Enviar comentarios|

DidactiRed

Esto semana...  serie mensual

Didactiteca

Sobre DidactiRed

Bibliografia Agradedmientos

ISSEN: 18856810

DidactiRed es una seccién semanal del CVC en la que se publican actividades
dirigidas a profesores de espafiol. En la segunda etapa del proyecto, que
iniciamos en febrero de 2004, ademaés de las actividades para el aula, se ofrecen
actividades de reflexidn para el profesor y técnicas para mejorar la practica
docente. Todas las actividades se recogen y estan clasificadas en Didactiteca, el

- archivo de esta seccidn.

Gil Fernandez, Juana (2007). Cortés Moreno, M. 2002. Didactica de la
Fonética para profesores de Gil, Juana(ed.) 2012. prosodia del espafiol : la acentuaciény la
espariol: De la teoria a la practica .  Aproximacion a la ensefianza de entonacion. Madrid: Edinumen.

Madrid: Arco/Libros. la pronunciacién en el aula de

espafol. Madrid: Edinumen.
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Download Praat:
* Macintosh
* Windows
* Linux, FreeBSD

Information on Praat:

* Introductory tutorial: choose Intro from Praat's Help menus.
* Extensive manuals and tutorials: in Praat's Help menus.
* Beginner's manuals bv others.

* SGI, Solaris, HPUX
* the source code

* Paul Boersma's publications on algorithms and tutorials.

Paul

The authors

Paul Boersma and David Weenink
Phonetic Sciences, University of Amsterdam
Spuistraat 210
1012VT Amsterdam
The Netherlands

Questions, problems, solutions:

. Many problems can be solved by upgrading to version 5.4 of Praat.

. Make sure vou have read the Iniro from Praat's Help menu.

. If that does not help, use the Search button in Praat's manual window.
. Or consult the Frequently Asked Questions directly.

. There 1s a user group on the Internet: the Praat User List.

O LA e ) b =

_If none of the above helps, you may send mail to paul boersma@uva nl




Sensitization
Explanation
Perception training
Imitation
Controlled practice

o o bk~ W D oE

Free practice

(Mellado 2012 34)

Steps




Segmental model

-Production of the /r/ phoneme In the syllable coda




Steps

1. Sensitization, explanation and perception
training

2. Imitation of controlled samples
3. Practice in controlled dialogues
4.Free practice 0 generalization into conversation




Perception + imitation
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Perdon, pero no quiero co mer car ne
hoy por gue estoy a dieta.




Controlled practice

1. Exaggeration
po RRRRRRue
aRRRRke
ca RRRRk&

2. Artificial contexts to oforceo the target
por -i-que € porque
ar-i-te é arte
car-i-t a é cart a

per-i-don é perdon

See Gil (2007)




Controlled practice 0 maintain the contrast

O Parto pato
O Termo temo
O Portable potable

O Sur su




Semi-controlled practice

1. Reflexive listening: listen to your recording at the
beginning of the class . What do you notice now?
Awareness raising

. L e trécasrd the same text again paying special
attention to [ o iIn the coda. What differences do

you notice now?




Free practice

1. Think of activities you like to do:
leer novelas de misterio

ver series

2. Find someone in the class, etc .

-¢Qué te gusta ha cer?
-Me gust aé

-¢Por qué?

-Puesporq u e é

Yat,¢ e gust aé?

é




Suprasegmentals:

-Rising intonation of Australian English

-Duration and rhythm




Steps

1. Sensitization, explanation and perception training

2.
3.
4.

mitation of controlled samples

Practice Iin controlled activities

~ree(r) practice dmanipulation and generalization
INnto conversation




Sensitization/explanation/perception 0
Me llamo Manuel, ¢0 no?







Controlled practice o Continue the utterance



Freer practice - Praat

u

1.
2.

u

Recording:
Me gusta el espanol
Vivo en Australia

Manipulation if necessary:

Manipulate - > To Manipulation> Ok > View&Edit>
Stylize Pitch (2st)

It






Duration and rhythm

|



Steps

1. Sensitization, explanation and perception training

2.
3.
4.

mitation of controlled samples

Practice In controlled activities

~ree(r) practice dmanipulation and generalization
Into conversation




Sensitization/ explanation/ perception
Long tonic vowels

u Estoy en esta clase paramejorar mi pronunciacion
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Imitation/controlled practice

u Fue indiscutiblemente delicioso




Controlled practice

Ramon de Campoamor

En este mundo traidor
nada es verdad ni es mentira.
Todo es segun el color

del cristal con que se mira.




Freer practice - Praat

u Record + manipulation

Para mejorar mi espanol




Manipulation

[

# ° 15. Manipulation pruebamejoraaaarmipronunciacioooon
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