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Spanish in Australia

u 117.498 people in Australia speak Spanishas a L1 (0.5% of the

population ) (ABS Quickstats 2011).

u Spanishis taught at

u 265 pre-university establishments (~16,000 students) (MECD 2012:58-59). 

u 20/39 Australian universities (MECD 2012: 60).  

u Growth language at university (MECD 2012: 61). 

u Part of the second block of languagesfor the New National

Curriculum for pre-university studies. Development for the National

Curriculum : Languagespolicy (January 2011 - ACARA)



The situation of pronunciation teaching and learning

u Neglected area

u (Aurrecoechea 2002; Elliott 2003; Llisterri 2003; Morin 2007; Usó 2009; 
MacDonald2002; Derwing and Munro 2005; Celce-Murcia et al. 2010).

u òLearnersé tend to consider pronunciation instruction as very

beneficial ó 

u (Barrera 2004: 12; Lord 2005: 565; Steed and Delicado Cantero 2014b). 

u Teachers agree, but have other difficulties (Delicado Cantero and Steed
2014b)

u Lack of appropriate materials . 



Some known obstacles for Spanish
Aurrecoechea (2002); Poch (2004); Usó (2009); Orta (2009), Delicado Cantero and Steed 

(2014 b): 

1. Misconceptions:

1. Spanish pronunciation is ôeasyõ.

2. Prioritisation of grammar and vocabulary.

3. Pronunciation is spelling, reading, not suprasegmentals.

4. Teaching pronunciation needs phonetics.

5. Pronunciation is learned just by speaking, not explicit teaching . 

6. Pronunciation is learned best visiting a Spanish -speaking country or with native speakers . 

2. Lack of: 

1. Materials. 

2. Integration in the curriculum. 

3. Fear of frustration . 



Error classification

1. Soundsnot occurring in either L1 or L2

2. Contrasting phonemes in one language are allophones in the other

3. Distributional differences (position or combinations)

4. Slight differences in articulation

5. Suprasegmental differences ðrhythm , stress and intonation

(SeeMellado 2012: 32-33)



Goals

u Intelligibility and comprehensibility ( Derwing and Munro 2005: 385) 

Comprensibility: òThe extent to which a listener actually understands an utteranceó. 

Intelligibility: òA listenerõs perception of how difficult it is to understand an utteranceó. 

No to nativism: the main goal is not to be sound exactly like a native. 

u Mellado (2012: 19) (see Underhill 1994; Chun 2002): 

òuna producción sonora inteligible , dentro de lo correcto (con valores escalares y no 

absolutos), próxima a la de una variedad nativa , socialmente aceptable y tolerada sin 

dificultad por parte de los interlocutores nativosó. 

òan intelligible oral production, within the limits of correctness (with scalar rather than 

absolute values), close to a native variety, socially acceptable and tolerated without 

difficulty by native interlocutorsó [My translation, MDC]. 



Assessment

u CEFR

http://cvc.cervantes.es/ensenanza/biblioteca_ele/marco/cap_05_05.htm CEFR, p. 117

http:// w

ww.coe.i

nt/t/dg4

/linguisti

c/Source

/Framew

ork_EN.p

df

http://cvc.cervantes.es/ensenanza/biblioteca_ele/marco/cap_05_05.htm
http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
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See Steed and Delicado Cantero (2014a)



Pedagogical Content Knowledge (PCK)

Knowledge of 
content

Knowledge 
of 

pedagogy

Knowledge 
of 

students

Ideal teaching

Shulman (1986)



Context
u Thematic course, monographic

u Sounds of Spanish

u 3 contact hours per week

u Open to students with at least 3 semesters of Spanish 

(Continuing Spanish I at ANU)

u Materials for Australian students 

u Previous analysis of AUS English to find negative transfer (esp. v 

US English); different types of errors, with different effect on 

intelligibility



Resources for creation and development of 

teaching materials for Spanish

Gil Fernández, Juana (2007). 

Fonética para profesores de 

español: De la teoría a la práctica . 

Madrid: Arco/Libros.

Gil, Juana (ed.) 2012. 

Aproximación a la enseñanza de 

la pronunciación en el aula de 

español. Madrid: Edinumen.

Cortés Moreno, M. 2002. Didáctica de la 

prosodia del español : la acentuación y la 

entonación. Madrid: Edinumen. cvc.cervantes.es  





Steps

1. Sensitization

2. Explanation 

3. Perception training 

4. Imitation 

5. Controlled practice

6. Free practice 

(Mellado 2012: 34)



Segmental model
-Production of the /r/ phoneme in the syllable coda



Steps

1.Sensitization , explanation and perception
training  

2. Imitation of controlled samples

3.Practice in controlled dialogues

4.Free practice ðgeneralization into conversation



Perception + imitation

Ô Perdón

Ô Porque

Ô Quiero

Ô Ardilla

Ô Hermoso

Ô Parque

Ô Guardar

Ô Comer

Ô Comeremos

Ô Armar 



Perdón, pero no quiero co mer car ne 

hoy por que estoy a dieta. 



Controlled practice

1. Exaggeration 

po RRRRRRque

aRRRRRte

ca RRRRRta

2. Artificial contexts to òforceó the target sound 

por -i-que é porque

ar-i-te é  arte

car -i-ta é carta

per -i-dón é perdón

See Gil (2007)



Controlled practice ðmaintain the contrast

ÔParto pato

ÔTermo temo

ÔPortable           potable

ÔSur                     su



Semi-controlled practice

1. Reflexive listening: listen to your recording at the 

beginning of the class . What do you notice now? 

Awareness raising 

2. Letõs record the same text again paying special 
attention to [ ὸ]in the coda. What differences do 

you notice now?



Free practice

1. Think of activities you like to do: 

leer novelas de misterio

ver series 

2. Find someone in the class, etc .

-¿Qué te gusta ha cer ? 

-Me gustaé

-¿Por qué?

-Pues porqueé

-Y a ti, ¿te gustaé?  

é



Suprasegmentals:

-Rising intonation of Australian English

-Duration and rhythm



Steps

1. Sensitization, explanation and perception training  

2. Imitation of controlled samples

3. Practice in controlled activities

4. Free(r) practice ðmanipulation and generalization 

into conversation



Sensitization/explanation/perception ð

Me llamo Manuel, ¿o no?





Controlled practice ðContinue the utterance



Freer practice - Praat

uRecording: 

1. Me gusta el español

2. Vivo en Australia

uManipulation if necessary:

Manipulate - > To Manipulation> Ok > View&Edit> Pitch > 

Stylize Pitch (2st)





Duration and rhythm



Steps

1. Sensitization, explanation and perception training  

2. Imitation of controlled samples

3. Practice in controlled activities 

4. Free(r) practice ðmanipulation and generalization 

into conversation



Sensitization/ explanation / perception

Long tonic vowels

u Estoy en esta clase para mejo rar mi pronuncia ción



See Lahoz (2012)





Imitation/controlled practice

uFue indiscutiblemente delicioso



Controlled practice

Ramón de Campoamor

En este mundo traidor

nada es verdad ni es mentira.

Todo es según el color

del cristal con que se mira.



Freer practice - Praat

uRecord + manipulation

Para mejorar mi español



Manipulation 




